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SECONDARY READING SERIES: INTRODUCTION

What Does Research in Reading
Tell the Teacher of English in the

Secondary School?
M. Agnella Gunn

Professor of English Education
Boston University

IN the teaching of reading
If to do were as easy as to know
What were good to do

the following series of articles would
have little justification. But knowing
"what were good to do" as well as
how "to do"- it is far, Lom easy for
the English teacher who is faced with
the problem of becoming, perforce, a
teacher of "reading." To help him in
this process and to bring some practical
answers to his urgent questions, the
following series of four articles on the
teaching of reading was planned.

The practicing English teacher is by
the very nature of his work a con-
sumer rather than a producer of re-
search. Consequently, he needs access
to the results of pertinent studies, real
istically interpreted in terms of
classroom. This -series, therefore, at-
tempts to go beyond objective report-
ing of the results of research and
experimentation, and focuses on im-
plications for the classroom teacher. It
attempts. to sluice off the flood of re-
search data so as to help irrigate the
classroom soil.

Why is such a series as this needed
at this ihne? The reasons arc many.
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An important one is that, the teaching
of reading., as such, on the secondary
level is still so new that excellent, ex-
perienced English teachers, whose
preparation was largely in the field of
literature, are confused and frustrated
on being faced with the necessity of
teaching basic reading skills for which
they had little or no preparation and
which, in earlier "halcyon" days, they
blithely took largely for granted.
Helping busy teachers prepare thein-
selves to do a job that is already upon
them makes imperative such helpS as
efficient in-service training and the use
of practical professional materials
based on sound theory, It is to the
latter need that this series of articles is
directed.

What are the causes of the new de-
mands being made on the teacher of
Wish? Again the causes are many,
but changes in the teaching of .English
and reading should be viewed in the
context of mu-cii larger changes. Two
of the most significant ones are the

'Current studies show Meager but encourag-
ing evidence that the programs of colleges and
universities which are preparing teachers of
English for the secondary schools are grad-
ually including in their progrant specific
preparation in the teaching of reading.
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changes in the size and in the nature
of the secondary school population.
Numbers of pupils unprecedented in
the history of education anywhere on
this earth arc flooding into the second-
ary schools this fall as enrollment
figures reach all-time peaks. This trend
has been growing for sonic years. The
general population of the United States
tripled from 1870-1940; .during that
same interval the secondary school
population became ninety times as
lrge. After World War II there. was a
tremendOus increase in the number of
children in the pepulation. At the same
time, there was an increase in the num-
ber of pupils being retained in school
who formerly would have been
dropped. In 1870 three out of four
high school graduates went on to col-
lege; one out of four did not. But by
1940 three of four pupils did not go on
to college; only one out of the four
did go on to college.

Even more important than the
change in the sin of the school popu-
lation is the change in its nature or
character. This stems in part from a
modification of our philosophy of cdu-
cation. Our -attitude toward the pur-
pose of the secondary schools has al-
tered basically. No longer is their main
function conceived to be, in .effect, the
providing of a proving ground for the
academic pupil who is headed for col-
lege. Today their function is also con-
sidered to be the providing of a train-
ing ground for the pupil whose abilities
are more lily itcd or more "practical."

The resulting changes are of great
consequence to all teachers but to
teachers of English and reading in par-
ticular. Promotion policies have been
altered, new -non-academic courses
have been added, and "drop-outs"
have decreased as the less academic

pupils arc attracted to the newer Oleic
nags. Not all people concerned with
education approve Of theSe changes.
In general they are regarded in two
ways. Some :.onsider them the logical
and natural result of the assumption by
the school of a necessary dual role.
Others regarded them as a destructive
retreat front responsibility for Welke-,
tual development. Basically, the did
lemma may be expressed in two ques-
tions: ( Should the schools provide
the particular kind of education which
develops the leaders of cultivation and
of intellect who arc essential to the
preservation of our society? (2)
Should the schools provide -. the kind of
education which trains practical men
whose development is carried in the
direction and to the extent indicated
by their needs and abilities?

The battle lines arc drawn and the
high-decibel argument continues. But
quietly throughout the nation's
schools, teachers are looking this two-
headed problem Tardy in both of its
faces and arc seeking ways to solve it.
The easy, obvious solution of educat-
ing either one group or the other is
completely untenable to those idealis-
tic and realistic teachers who believe
in education for all American youth.
But teachiss, probably better than
anyone else, know that this does not
mean the same education for all youth.
Acceptance of the only possible alter-
native, therefore, has entailed ; gradual
re-too!ing of the entire educational
machinery, a process which was pre-
dictably uneven and is still incomplete.

The third change grew out of the
other two. Stemming froth the size and
the heterogeneous nature of the "new"
school population are the changes
necessary to adjust teaching to the
range and variety of individual differ-
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ences which that population repre-
sents.- Undertaking the almost over-
whelming responsibility of educating
all-youth does not imply less emphasis
on the education of the intellectually
able or gifted, but it :toes imply that
old patterns of teaching relatively
homogeneous pupils had to be
changed, and new ones devised to meet
the new demands. That seemingly in-.
nocuous sentence is loaded. What must
these new patterns be? Can we dream
up ones which.will retain the values of
academic education for the few and
at the same time provide non- academic
training for the many? If the answer
is yes, what are the variables, what are
the constants in these new programs?
Because our schools are essentially
reading schools where success, regard-
less of the kind of education being
sought,. is dependent upon reading, it
is one of the important constants, and
the reading program assume:.: major
significance.

What are the changes which bear
directly on the English teachers and
the teaching of reading? Primarily,
there arc two. One is the cluster of
changes resulting from increased
research into the process of human
growth and development. For ex-
ample, we know that growth is a
continuous process. We know that in-
tellectual growth is one part of this
process; and that pupils' growth in
language power, aml therefore growth
in reading, is a facet of total growth.
We know that the reading program
should therefore be planned so as to
provide for continuous growth .from
kindergarten to twelfth grade and be-
yond. We know more about the im-
portance of motivation both in learn-
ing and in retention.

A second cluster of char. rcs bearing

$

directly on the teaching of reading
results from our increased knowledge
of the nature of the reading process
itself. For example, we know that cer-
tain basic skills must be learned first
before certain other higher level skills
are attempted. We know that infer-
ential, critical, or creative thinking
about written material requires com-
prehension of that material, We know
that appreciation, satisfaction, or de-
light in books presupposes a grasp of
reading skills. This implies many
things, among them that we must build
the necessary basic skills as we require
intellectual reactions to material; that
we use varied reading methods and
materials appropriate to the wide
range of student abilities; and that we
develop understandings, skills, and
tastes at all levels of reading ability.

How then can we help to close the
gap between what we know and what
we do about reading? One way is by
translating sound theory directly into
modified practice, by answering ques-
tions that teachers ask in terms of the
actual classroom.

What kinds of questions do teachers
ask about reading? Their questions fall
largely into four categOries, with over-
tones of classroom sounds, instead of
the sounds of tabulating machines. For
example, teachers ask about programs
in reading. They ask, "What are suc-
cessful high schools doing about organ-
izing their reading programs?" "What
is the successful balance among all the
strands of the reading program?"
"I-ICiw do elementary and seCondary
teachers plan a kindergarten4o-
twelfth-grade program together?"
"Who coordinates it ail?" "1-low do
the teachers of the other subject-
matter areas come into this picture?"

Teachers ask about practices in
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teaching reading. They ask such ques-
tions as, "How can I teach literature
when I have to stop and teach vocabu-
lary?" "What shall I do in a class that
ranges all the way from gifted young-
sters to slow learners?" "I can manage
to teach basic skills fairly well, but
how do you actually teach taste and
appreciation?" "How important is
speed in reading?" "How should I

challenge my really, top-notch pupils?"
"What arc the best ways to evaluate
pupils' growth in reading?"

Teachers ask about materials. They
ask such questions as, "What books
should 1 .ase with my ninth-grade boys
who read on the fourth-grade level?"
"There must be good factual material
and rood literature which is both easy
and interesting. Where can I find such
materials?" "Should I be using a basic
textbook or workbook?" "In what
way do machines help?"

Teachers ask about pupils. "What
are the causes of the pupil's success or
his failure in reading?" "Of all of the
individual differences that youngsters
have, which are the ones significant for
reading?" "In what ways are tastes
linked to skills and abilities?" "What
are the effects on the pupils of success
or failure in reading ?"

How does this series help answer
these teachers' questions? The articles
arc organized around these four topics:

What Does Research in Reading
Tell Me-

-about Successful Reading PRO-
GRAMS?
Dr. Margaret Early of the Reading
Clinic at Syracuse University dis-
cusses:

The All-School Developmental
Program

Temporary Compromise Programs
Selecting Students and Scheduling

Classes
Examples of Promising Programs

about PRACTICES in Teaching
Reading?

Dr. Constance McCullough of the San
Francisco State College; discusses:

Developing Vocabulary
Improving Comprehension
Improving Speed
Improving lastes and Appreciations
Grouping
Evaluating Growth

about PUPILS in Relation to Read-
ing?
Dr. John J. DeBoer of the Univer-
sity of Illinois discusses:

Concerns of High School Youth
individual Differences
Reading Interests
Interrelationships between Reading and

other Factors

about MATERIALS for Teaching
Reading?
Dr. Ilelen Hanlon of the Depart-
ment of Education of Detroit, Michi-
gan, discusses:

Books
Booklists
Textbooks
Workbooks
Graded Materials
Use of Subject-matter Texts
Audio-Visual Aids

In summary, this series of articles
about reading, sponsored by the Na-
tional Conference on Research in Eng-
lish, attempts to use the, results of
research' to help answer teachers' prac-
tical questions about "what were good
to do" and how "to do" it in the teach-
ing of reading in the secondary
schools.
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About Successful Reading Programs?
Margaret J. Early

WHO teaches reading in the second-
" ary school? A study of current

programs indicates that the answer
seems to be the English teacher and the
special reading teacher. Who should
teach reading in the secondary school?
The varied answers to this question
emphasize the if's, and's, and bin's that
riddle any discussion of a balanced
reading program at the secondary level.
Authorities agree that every teacher
should be a teacher of reading, but
they point out that this desirable goal
is far from being achieved, largely be-
cause subject-matter teachers lack
training in reading methods. When the
need for adequate reading instruction
is felt, administrators and teachers look
for leadership from the English depart-
ment or a reading coordinator in or-
ganizing an all-school program in
which every teacher adjusts his read-
ing assignments to the range of ability
in his class and teaches the reading
skills necessary for understanding his
subject.

Reading programs vary according to
the size of the school, the type of

community, the abilities of the pupils
and their needs now and in the future,'
the curriculum offered, the attitudes
and skill of the teachers, the size of the
staff, and the consultant help available.
No one pattern can be described as
"most likely to succeed." Further-
more, experience with reading pro-
grams in the high school is still ex-
tremely limited. Most of those re-
ported in the literature are fairly recent
developments, and few practices have
been evaluated in objective experi-
ments. Promising practices and trends
on trial are the most that can be re-
ported at this early stage.

Nevertheless, even in this dawn of
reading at the secondary level, light is
available from two sources. sound
theory and practical experience. Ad-
ministrators and teachers in the plan-

- ning stage of program development
can find useful guidance in. 0 ) the
recommendations of reading specialists
and (2) the experiences reported by
those who are now trying out various
schemes. This paper will summarize
findings from these two sources.

THE ALL-SCHOOL DEVELOPMENTAL PROGRAM

If the various types of reading pro-
grams that have been suggested by
competent authwities or tried out in
actual practices were arranged accord-
ing to comprehensiveness of approach,
at the top of the ladder would stand

the all-school developmental program.
Such a program provides for:

1. Continuous instruction in read-
ing skills from kindergarten to
grade twelve for all pupils

2. Integration of reading skills
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with tr t h c r communication
skills: writing, speaking, and
listening

3. Specific instruction by subject-
matter teachers in how to read
and study in their special fields,
using the basic reading materials
of their courses

4. Cooperative planning by all
teachers so that skills will not
be overlooked or overstressed

5. Adjusted reading materials in
all subjects for slow, average,
and superior students

6. Guidance in free reading
7. Emphasis on the uses of read-

ing as a source of information,
as an aid to personal and social
development, and as a means of
recreation

8. Corrective or remedial instruc-
tion for seriously retarded
readers

9. Measurement of growth in
skills by means of standardized
and informal tests; study of
students' application of tech-
niques in all reading tasks

10. EvaluLtion of the uses of read-
ing through study of the
amount and quality of volun-
tary reading; study of effect
on achievement in all school
subjects; effect on percent of
drop-outs

Behind each of these reqiiisitet lies
a tangle of problems that makes it
clear why the all-school developmental
program is "easier said than done." For
example, numbers 1, 3, and 4 imply
that teachers at all grade levels and in
all subject areas not only must under-
stand how human beings grow in their
ability to read, but that they also must

have the technical know-how to con-
tribute to this growth. The implica-
tions of the second criterion are
equally intense. Teachers must see
reading, not as an isolated tool, but as
one phase in the complex process of
communication. Understanding the
nature of language and agreeing that
education in any field, no matter how
specialized, is dependent upon skills of
communication arc basic planks in a
platform for reading improvement. But
teachers who have achieved a philoso-
phic understanding of their responsi-
bility to teach reading still need to
know how to translate that under-
standing into action.

Involved in the fifth criterion of a
total program are issues that go much
deeper than those involved in how to
teach reading. A thorough-going re-
consideration of the offerings of the
content fields is preliminary to achiev-
ing an all-school developmental pro-
gram in reading. Too often subject-
matter teachers look upon a reading
program as a means of bringing every
pupil up to grade level. They think
that instruction in reading should make
it possible for all pupils to use the text -
1 )ok around which their courses are
built. Or, as they decide to discard the
single-textbook method, they look for
easy vocabulary materials that present
the same concepts as the standard text,
and they arc disappointed when they
find none. It is questionable whether
teachers have the right to ask for low-
vocabulary materials in their subject
fields until they re-examine the con-
cepts they include in their courses of
study and decide whether the same
concepts remain when complex topics
arc rewritten in easier vocabulary and
sentence structure.
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The remaining criteria carry heavy
implications, too. Numbers 6, 7, and
10 point to the ultimate purpose of all
reading instruction: promoting wider
use of reading. Fundamental though
specific skills are to the reading
process, a program which focuses only
on skills is severely limited. Broaden-
ing the program to include enthusi-
astic attention to the uses of reading
demands the active participation of all
the faculty in building the resources
of school and classroom libraries. It
brings the librarian to the fore in this
phase of the program.

The inclusion of number 8 suggests
that even in the best developmental
program there will be some students
who need more specialized individual
instruction than can be provided in
the regular secondary classroom. Pro-
vision must be made for students who,
for reasons other than low mental age,
have disabilities that can be diagnosed
and treated.

Evaluation of a total program in all
its aspects is implicit in the last two
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criteria. Accurate interpretation of the
results of standardized tests presents a
problem to many teachers. A still more
complicated lesson' for teachers to
learn is how to build reliable informal
tests and keep accurate observations of
the less tangible evidences of reading
growth.

Sonic of the ten criteria presented
here demand from teachers new un-
derstandings of the role of language
and of their responsibilities toward as
development. Out of these under-
standings must come fundamental
changes in course offerings. All of the
criteria demand the learning of new
teaching techniques. Changes in at-
titude, in methods of teaching, and in
curricula evolve slowly. Since a realis-
tic all-school developmental reading
program must wait upon the carefully
reached .decisions of committees of
teachers in each content field, it is easy
to see why temporary, compromise
plans have been initiated in most
schools that have attacked the reading
problem.

COMPROMISE PROGRAMS

In an attempt to provide systematic
instruction in reading before a total
program has been fully developed,
many secondary schools offer special
classes in reading (see references), In
some cases these classes arc additions to
the regular curriculum. Frequently
they are labeled "developmental" to
show that they provide for all pupils
slow, average, and superiorat a given
grade level. Sometimes they are called
"corrective" when they arc designed
for students with specific reading dis-
abilities. When individual or very
small group 'instruction is provided for

retarded readers, the program is some-
times designated as "remedial," al-
though this term has fallen into dis-
repute because it carries unattractive
connotations.

In place of the regular English
course, corrective classes sometimes
are offered for a semester or two. This
type of program is different in objec-
tives and organization from the type
described next.

Another common approach, espe-
cially in smaller schools, is to charge
English teachers with the responsi-
bility of developing the reading skills
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of all students as part of the regular
English courses. Occasionally, espe-
cially, in the junior high school, the
teaching of reading is a specific area
of instruction within the core course
or, as in one laboratory Echool, an in-
tegral part of a problem-centered core
Cc).

Emphases differ and variations occur
within these patterns, but essentially
these four typesthe special reading
class, the substitute English class, in-
struction within the regular English
class, and developmental reading as
part of the core courseare the prac-
tices commonly recommended and
fo!lowed.

Selecting Students and
Scheduling Classes

Whenever the program is less than
"total," decisions must be made as to
how students will be selected, how
classes will be scheduled, and who will
teach them.

The easiest type of program to plan
is the reading-within-the-English-class.
There is no need to schedule extra
classes and no additions need to be
made to the staff. Instead of the selec-
tion of some students for. special
classes, the problem becomes that of
grouping all the students for English
classes. In large high schools where
administrative grouping is feasible, the
recommendations of Gray (6) can be
considered. He suggests developing a
program around the needs of five types
of readers in the following manner:

Needlessly retarded readers, com-
prising those students who read far
below the level of their ability and
have no recognizable handicaps,

should have intensive instruction ad-
justed to their specific needs, pre-
ferably during first-semester Eng-
lish.

Handicapped readers, those who
have retarded language and speech
development, limited backgrounds
of experience, serious emotional dis-
orders, and disturbing parental rela-
tions, should he grouped together in
special English classes limited to ten
or fifteen students.

Afentally retarded or slow learners
are most effectively helped in lan-
guage arts classes adjusted to their
respective levels of advancement and
rates of learning.

Superior students, in regular classes,
should be challenged by differ-
entiated assignments.

Students of average ability, making
normal progress hi reading, should
continue to receive reading instruc-
tion within regular classes.

Decisions must be made as to the
placement of and emphasis on skills in
a course of study for reading-within-
the-English-class. One example of a
four-year sequence N that suggested
by Davison (3):

Grade 9. Flexibility of rate; reading
for various purposes; reading of
charts, maps, graphs, etc.; locational
skills; recognition and use of simple
sentence patterns; development of
a two-level outline.

Grade 10. Organizational skills with
emphasis on recall; vocabulary
building; use of reference materials;
skill in following directions.

Grade 11. Suninvirizing from several
sources; note-taking; analysis of
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patterns in paragraphs; techniques
involved in problem-solving.
Grade 12. Critical reading.

The principal limitation of such a se-
quence is that it seems to parcel out
instruction over the high school years,
whereas a sounder procedure is to
practice and maintain all the important
reading skills during the entire span of
years. Critical reading, for example,
should not be postponed until the
senior year.

Reading-within-the-English-class is
a satisfactory beginning. A cooperative
administration will provide for in-
service training, an effective evaluation
program, and for growth beyond the
English department as efforts are madP.
to coordinate skills instruction in other
con tent areas.

Reading classes that are an extra
for all pupils raise the question of how
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to find time in an already full schedule.
Corrective classes,- restricted to the
students most in need, raise problems
of identifying and selecting these stn.'
dents. Solutions to these problems are
suggested in the descriptions of pro-
grams below.

The shortcomings of any program
which is less than total are evident.
Even when instruction is provided for
all pupils, provision for the transfer of
skills to the content fields is usually
unsatisfactory. Classes that are correc-
tive or remedial in nature are emer-
gency measures. They do nothing to
raise the quality of reading instruction
throughout the school. It should be re-
membered, however, that the four
types of programs described here as
compromise plans are intended as
stages of development along the way
to the all-school program.

EXAMPLES OF EXISTING PROGRAMS

In the remainder of this paper, very
brief descriptions of promising, pro-

grains will be given. Other excellent
programs are described in books by
Simpson (8), Blair (1), and Strang,
McCullough, and Trailer (9). At the
end of this paper is a list of schools
whose programs are described in avail-
able sources.

In an effort to obtain up-to-date in-
formation on present practices as well
as suggestions for setting up programs.
in grades nine to twelve, a question-,
naire was sent to 293 senior high
schools in thirty4our states in the
spring of 1956.2 These schools do not

'The writer is indebted to Miss Ruth Viox,
secondary school reading consult-ant in'Ken.
more, N. 11., for the use of information from
this study.

represent a random sampling. Many
were selected because leads from var.
ious sources suggested that programs
might be in operation. Returns from
147 schools responding to the question-
naire give an indication of the types
of programs in current use:

Reading taught in No. of Schools
English classes only 32*
English and special

reading classes 19
Special reading classes only 10
No program for

reading instruction 86
'Includes schools where English is part

of core

Questionnaires from the eighty-six
schools reporting "no program" ex-
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pressed a need for a program; sonic
described beginning steps or future
plans; some indicated that reading is
taught by individual teachers.

Programs with Reading
Coordinator

In systems where a secondary school
reading consultant is available for
leadership and direction, strides arc
being taken toward the desirable ob-
jective of an all school program. Cities
like Philadelphia (34), St. Louis (9),
and Detroit are Creating valuable pat-
terns for total organization of large
systems.' The Detroit program, in op-
eration since 1944, looks to all teachers
to accent responsibility for teaching
reading skills in their special fields. At
the present time, reading is taught in
all literature classes. A few classes have
combined literature and social studies
with emphasis on reading. Some spe-
cial reading classes are offered in place
of literature periods. To schools cm-
barking on new programs, the coordi
nator offers the following suggestions:
secure, first of all, cooperation of the
administrative staff; look for skilled
elementary teachers of reading; reduce
class load; acquire plenty of materials;
provide in- service help to teachers.

Coordinating a reading program in
a central school distriet presents prob-
leinsecomparabl6 to those found in city
systems but peculiar to a different
geographical setting. In Valley Stream,
New York, a corrective program for
retarded readers was set up seventeen
years ago. Today, in the two six-year
high schools, corrective and develop
mental services and a summer reading
school arc available. The program is

Information from Miss Viox's study.

staffed by a district reading coordi-
nator and three full-time reading
teachers working through it Reading
Laboratory, In September, all new en-
trants, student's referred by staff mem-
bers, and students formerly in correc-
tive classes are given the Gilmore Oral
Reading Test, Priority for corrective
work goes to students of average men-
tal ability, in critical need of help in
word analysis,, Students with problems
in the areas of meanings, study skills,
and rate of reading (in that order) are
accepted in the Reading Laboratory as
far as scheduling permits. Students
conic to the laboratory during study
periods a least twice a week. Groups
vary in size from 011C to twelve. In-
struction terminates at any time that
the reading teacher feels sufficient
piogress has been made. _Generally
poor achievers in reading spend at
least a semester in the laboratory;
others with specific weaknesses spend
from ten to twenty sessions. No credit
is given.

In building the developmental pro-
gram, the reading coordinator and
consultants are working with all teach-
ers in the following ways: (a) discuss-
ing the schoul-wide testing program;
(b) giving demonstration lessons in
the classroom; (c) visiting classrooms
to evaluate progress of formor Reading
Laboratory pupils; (d) helping teach-
ers to organize reading groups within
the classroom; evaluating mate-
rials in all subject-matter areas; (f)
constructing or supplying instructional
materials. (g) helping to build class-
COOM libraries. The summer reading
program serves as a workshop for
teachers who participate, and an in-
service course in reading is offered
almost every year (39),
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. Laying the groundwork for a de-
veiopinental ptogram by providing
continuous in-service training is the
niajor objective, too, hi a small city
system such as Norwalk, Connecticut,
At the present time, reading is taught
as port_ of the core program in the
junior high school, and in the senior
high school all subjectarea teachers are
responsible for the skills needed in
their courses. In addition, two special
reading classes are offered: one for
retarded and one for superior readers.
Set up as regular English classes, they
meet five times a week for fifty-
minute periods. Students are chosen on
the basis of standardized test results,
class achievement, teacher judgment,
and data from cumulative records.'

English Workshop

Coordinated by the supervisor of
language arts, the program in language

iarts in the Oakland, California, schools
emphasizes reading as one phase of
communication. Accordingly, the plan
provides for (I) attention to, specific
reading skills and technical vocabu-
lary in all academic classes; (2) de-
velopmental reading in English classes,
with emphasis on guided reading
for pleasure and personal growth;
(3) English Nvorkshop classes for re-
tarded readers. Selection of students
for the workshop classes is based on a
difference of one year or more be-
tween reading age and mental age and,
on recommendations of teachers and
counselors. These classes meet one
hour daily for one semester as a sub-
stitute for English. Success of the
workshop program, which is now in
its fourth year of operation, is based on
I.a..,I.

excellent in-service training that has
included a' four-week" summer work-
shop for teachers (33).

Combined. Attack In
Small System

In ,a small NeW York State high
school (Gouverneur), an English
teacher became the reading consultant
six years ago. Beginning with "correc-
tive" and "efficiency" classes, the pro-
gram now includes reading instruction
for all students in grades seven to
twelve in the En3lish class where
twenty minutes each day arc given t.'
skills instruction and directed reading.
In addition, corrective classes are
scheduled in grades seven to nine for
pupils of average to superior ability
reading two or more years below grade
placement. In grades ten to twelve the
"efficiency classes" arc open to supe-
rior students (eightieth percentile or
above hi intelligente). Emphasizing
efficient reading and study skills, this
course is organized around centers of
interest. Students are introduced to
twenty-one fields from which they
select five for specialization. In this
growing program, experiments are
now under way in three other aspects:
an experimental core class in the
seventh grade; a reading homeroom in
the eighth grade; and reading clubs
meeting twice monthly in both the
junior and senior high school.'

Laboratory Programs

A dramatic initiation of an all-school
program began in Indianapolis as an
experiment in imp.roving speed, com-
prehension, and interest in reading
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through laboratory methods. In each
of eight high schools a reading labora-
tory is equipped with workbooks and
readers, the. Iowa Reading Training
Films, and twenty "shadowscopes" (a
type of .pacer). A specially trained
director is in charge of each labora-
tory. Scheduling varie,s from school to,
school, but in general, students work
in the reading laboratory for at least
one per ii a wee k as 20 ep rt of their
regular English courses. In one school,
the program was concentrated in a
three-week period of daily classes with
results that warrant continuation, of
this plan. Evelnation of the program
during the first year, when control
grou ,ps were set up showed consistent
gains in speed and comprehension for
the experimental groups. The India-
napolis program in the spring of 1956

was reaching 21,998 students in grades
nine to twelve (24).

In Eugene, Oregon, a laboratory or
workshop course is open to all high
school students as an elective, Any
student who wishes to improve his
reading may. apply, Since class size is
limited to twenty, and only three
classes are offered, some students are
placed on a waiting list. In the opening
week the Iowa Silent Reading Tests
are given. Each student corrects his
own test, and the nine parti are ex-
plained and discussed as a method of
self-analysis. Each student works oh
his own self-improvement plan. When
common needs are recognized students
may work in teams. A folder of work
accomplished serves as a record of
achievement and as the basis for con-
ferences with the teacher (18).

CONCLUSION

This review of current practices in
secondary school reading programs
was drawn from the replies to 147
questionnaires in a recent study and
from descriptions of more than thirty
programs appearing in the professional
literature since 1940. The following
conclusions seem justified:

1. No school clahned to have
achieved a total developmental
ro ram

2. ery few schools have at-
tempted to achieve an all-school
program by a direct attack on
the reading skills in each aca-
demic area

3. Most important to the develop-
ment of a total program is a
coordinator who can provide
in-service training for subject-
matter teachers.

4. "Developmental programs" (in
the sense that reading instruc-
tion is offered to all students)
are generally confined to the
English department.

5. Most schools feel the need for
remedial or corrective classes to
care for the most seriously re-
tarded readers, but few are
satisfied with just a remedial or
corrective program.

The variety of existing programs is
evidence of a vigorous effort to "do
something" about reading problems in
the secondary school. There is a grow-
ing conviction on the part of second-
ary school personnel that teaching
reading is their job. Specific steps are
being taken to prepare whole faculties
for. assuming this job. In the meantime,
needs of students are being met at least
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in parr by emergency measures that tome very minor aspects of the all-
WI either disappear altogether or be- school developmental program.

BIBLIOGRAPHY

1. Blair, Glenn M., Diagnostic and
Remedial Teaching (New York:
Macmillan Co:, 1956).

2. Bondi G. and = Bond, Develop-
mental Reading in High School
(New York: Macmillan Co_, 1941).

,Davison B. B. "Co-ordinating Basic
instruction and Guidance in Reading
in the Content Fields in Junior and
Senior High School," Conference on
Reading: laasie' Instruction in Read-
ing in Elementary and High Schools
(University of Chicago Press, 1948),
lip. 210-14.

4. Dolch, E. W., "A Remedial Reading
Program for a High Schoo!,"
Methods in Reading (Champaign,
Illinois: Garrard Press, 1955).

5. Fay, Leo C., Reading in the High
School, No. 11 in series, "What
Res :arch Says to the Teacher"
(Washington, D. C.: Department
of Classroom Teachers, -American
Educational Research Association of
the National Education Association,
1956).

6. Gray, W. S., "How Can, the Poor
Reader in the Secondary School Be
Rescued ?" Bulletin- of the National
Association Of Secondary-Sihool
Principals, 36 (April 1952), pp. 129..

Istes, Olive S. "Organizing and
Administering a 12 -Near Develop-
mental- Reading Program, Part 2, '
in The Road to. Better Reading
(Albany: Burcat; of SeCondary Cur-
riculum Development of the State
Education Department, 1953).

8. Sith.son, E., nelping High School
Students to Read Better (Chicago:
sa.A., 1954).

9. Strang, Ruth; McCullough, C.; and
Traxler, A., Problems on the Im-
provement of Reauing, Second Edi-
tion (New York: McGraw-Hill,
1955).

10, Witty, P. A. and Brink, W. G.,
"Remedial Reading Practices in the
Secondary School,' Journal of Edu-
altiOnalPsychology, 40 (April
1949), pp. 193-20.

Descriptions of Secondary Reading Programs

Arlington Heights, Illinois
11. Snap, Alfred, "The Reading Pro-

gram in the Arlin ton Heights
Township High 6001." See
Simpson (8), pp. 116.117.

Birmingham, Alabama (En:ley High)
12. Seehriest, E., "Program for the

tmprOvement of Reading of
School Youth," Bulletin .of the
National Asiociation of Second-
ary-School Principals, 3S (March
1951), pp. 56-62.

Boone, North Carolina
13. VVey, Herbert and Grail, Mar-

aret, "Let Us Help Them Learn
o Read," Bulletin of the Na-

tional Association of Secondary-
School Principals, 37 (NtiveMber
1953). See also Simpson (8).

Bradford, Pennsylvania
14. Sprague, S. H., "Bradford Program

of Reading Instruction," Clearing
House, 19 (January .1945), pp.
293-95.



16' THE ENOL1

Burlington, North Carolina
15. I.innrmanti. C., "Program for

the Improvement of Reading of
School Youth:' Bulletin of the
National Assoiktion of Second-
ary-School Principals, 35 (Match
1951), pp. 48-56.

Ciint021, 101A1
14. Jones, Nellie F., "A Motorized

Reading Project In Clinton High
School, Clinton, Iowa," The Eng-
lish Journal, 40 (Jane 1951), pp.
313-19. See also Simpion (8),

Dubuque, Iowa
17. M. K., "Organizing the Read-

ing Improvement Program in the
Secondary Schools of Dubulue,"
High School journal, 39 (Novem-
ber '1955), pp. 106-111.

Eugene, Oregon
18, Beacon; R., and Gillett, L., "The

Eugene Reading Program," High
School Journal, 39 (December
1955), pp. 185-188.

Evanston, Illinois
19. Bland, Phyllis, "A High School

Developmental Reading Program,"
The Reading Teacher, 8 (Febru-
ary 1955), pp. 146-152.

Floral Park, New York
20. Lyons, Anita and Campbell, Lila

lian, "Reading Programs for Re-
tarded Readers of Average Abil
ity," High School Journal, 39
(November 1955), pp, 112-117.

Germantown triends School,
Philadelphia, Pennsylvania

21. Bond, George W., "A Program
for Improving Reading in the Sec-
ondary School," School Review,
60 (September 1952), pp. 338-342.

,Gillespie, Illinois
22. Moon, J. V., "We Tackled Our

Reading Problem," Education, 36
(April 1948), pp. 212-214.

SII JOURNAL.
Highland Park, Illinois

23. Perry, Harold J,, "The Develop-
mental Reading Program in the
Highland Park lisgh School,
Highland Park, Illinois." Simpson
(8), pp. 122.127,

Indianapolis, Indiana
24. Leaninsork, G. Ir., "Indianapolis

Produces Better Readers," School,
Executive, 74 (December 1954),
pp.' 64-67.

Al wick, Indiana (Laboratory School of.
Ball State Teachers College)

25. Tops, M. I)., "Core Program
Does Improve Reading Profi-
ciency," Educational AdMiniStra-
tion and Supervision, AO (Decem-
ber 1954), pp. 494-503.

New Haven, Connecticut
26. McGrath, Eleanor, "We Tackled

the Reading Problem," Journal of
Education, 130 (September 1941),
pp. 100-191.

New York City
27. Lazar, May (ed.), The Retarded

Reader in the Junior High School,
Publication No. 31 (Bureau of Ed-
ucational Research, Board of Edu-
cation, City of New York, 1952).
Wilman, M. C., "Reading in the
Upper School," Volta' Review, 48

(November 1946), pp. 673-675.

Newton High School,
Newtonville, Massachusetts

29. Rideout, Edith M., "The Growth
of the Reading Clink in the New
ton High Schbol, Newtonvilie,
Massachusetts." See Simpson (8),
pp. 128-135.

North Adams, Massachusetts
30. Patterson, W. G. and Brown, NI,

13., "Students Evaluate Their
Course in Developmental Read-



SUCCESSFUL READING PROGRAMS 17

frig," Clearing House, 30 (Decem- Providence, Rhode Island
36. Saylor, G., "Developmental Read-ber 1955), pp. 199-201,

Oak Park, Illinois
31, Dehl, Kermit, "Reading Improve-

ment Service in the Oak Park and
River Forest High School, Oak
Park, Illinois." See Simpson (8),
pp, 118-121.

Oak Ridge, Tennessee
32, Capehart, 13. E. and McKeehan,

R., 'A Junior High School Read-
ins Program Adjusted to Indi-
vidual Needs," High School Jour-
nal, 39 (December 1955), pp. 172-
177.

Oakland, California
33. Gustafson, Myrtle, "Practical Plan

for Helping Retarded Readers in
Secondary Schools," California
Journal of Secondary Education,
30 (April 1955), pp. 196-199.

Philadelphia, Pennsylvania
34. Cushman, C. Leslie and Green,

Rosemary, "Philadelphia Schools
Attack the Reading Program,"
Nation's Schools, 51 (May 1953),
pp. 52-55.

Phoenix, Arizona
35. Jensen, Ralph and Clark, Van I).,

"A Developmental Reading Pro-
gram: Description and Evalua-
tion," High School Journal, 39
(December 1955), pp. 178-184.

ing ProFram for Secondary School
Pupils," Educational Leadership, 5
(January 1948), pp. 282.

Rochester, Minnesota
37. Glendenning, M., "I m pr ov ed

Reading Program in Rochester
Junior High School," The English
Journal, 36 (December 1947), pp:
513-518.

Seattle, Washington
38. Slocomb, 1-1 "Committees Build a

Seattle Course of Study," Clear-
ing House, 22 (March 1948), pp.
428-430.

Valley Streath, Long Wand
39. Robinson, H. A. and Udall, R. M.,

"All-School Reading Program,"
High School Journal, 39 (Novem-
ber 1955), pp. 91-96.

'flatiron, iVisconsin
40. Swenby, Clifford and Ziclsdorf,

Margaret, "A Remedial Reading
Program in a Senior high School,"
School Review,: 59 (September
1951), pp. 350-357.

Windsor, Connecticut
41. Crockett, S. and Niles, 0. S.,

"Developmental Reading Program
on the Secondary Level," Educa-
tion, 67 (April 1947), pp. 516-520.



WHAT DOES RESEARCH REVEAL

About Practices in Teaching Reading?
Constance M. McCullough

THERE IS no paucity. of sugges-
' tions for ways of teaching reading.

Ideas are free and numerous. One en-
counters famine only when one asks
for methods of scientifically proven
worth. The purpose of the present
article is to provide a brief suirimary of
practices in reaching reading which re-
search findings support. Armed with
this information the secondary school
teacher should be able to make wiser
judgments about the use of students'
time in reading instruction.

Throughout many of the studies
consulted there runs the thread that
we get what we work for consciously;
that if both students and teacher are
aware of specific pals, those specific
goals are more apt to be reached.
Along with this finding, however, runs
the danger that narrowly conceived
goals ptoduce Ihited results. We must
work for specific goals consciously,
but those specific goals need to en-
compass a broad definition of reading
skills if the product is not to be
dwarfed and distorted,

DEVELOPING VOCABULARY

Who Should Be Taught?
The idea that we should teach only

those students who are below a certain
score on a vocabulary test has worn
out its welcome. The high school
years are years of tremendous vocabu-
lary challenge and a time when all
students can benefit by help and en-
couragement in vocabulary develop.
ment. However, it does not foilow that
all students need the same kind of help
riot help, in the same kinds of vocabu-
lary problems. We need to take an
initial inventory of the student's vocal).

ulary developmenthis knowledge of
words and word-relationships, his
ability to determine the meaning of a
word in context or out of context, his
ability to analyze the form 'of a word
by various useful techniques. When
we have such an inventory of knowl-
edge and skills, we are ready to de-
termine who shall be taught what
(1 16),

Whkh Words. Should By Taught?
One of the most recent lists of

words to be taught is one by Kyte
(55) designed for adult illiterates. It



20 Tun [MOOS!! JOURNAL

contains 663 words derived from a
combination of other lists. These
should be useful in the preparation of
simplified material for seriously re-
ta riled students.

Words selected for special study,
however, should be drawn largely

materialterial that the students will be
reading anyway, and should be taught
as the need arises (44),

1Vhat about Word Meaning?
We should use many means of

clarifying the meaning, or meanings of
a given word. We need to discuss with
the students not only the technical'
words peculiar to our fields but the
common words which have a different,
technical meaningwords such as con-
sumption and demand (87). A study
of the multiple meanings of words
is definitely rewarding (88) StUden.s
should Ear. encouraged- to, study words
in context to determine he particu
meanings use_ d (87). The task Of classi-
fying words gives students an increased
appreciation of word relationships and
a fuller understanding of meaning
(20).

What about fVord Form?
Reseirch has pretty conclusively

laid to rest the idea that one must
study Latin in order to learn English
(7$). Indeed, knowledge of root
words, while helpful, is not nearly the
panacea it was once thought (9). The
study of roots needs to be supple-
mented by other types of word study,
such as the study of suffixes (105) and
prefixes (98). Stauffer has identified
fifteen particularly useful prefixes: ab,
ad, be, corn, de, dis, en, ex, in (into),
in (not), pre, pro, re, sub, and an.
These, of course, would not be the
only ones to be studied on the high

school level but might be considered
a minimal list. Knowledge of structural
elements in words (prefixes,. stems,
suffixes, compound parts, syllables) is
important hi the development of vo-
cabulary (49),

Phonics is also important, The study
of the sounds of word elements should
employ _words tho student already ,
knows by sight (116). To teach plion-
it3 through Unknown words is to
multiply trouble, This fact suggests
that phonics drills and pamphlets' un-
related to.the-students' regular reading
material probably employ words with
which the student- is unfaMiliar and
are therefore not the best tit eriali to
use fur training in

Sonic students an the high schOol
level have a laborious way of figuring
out every word they read but are able
to recognize very few words at sight.
Research 'shows that words familiar hi :
meaning are more readily learned, and
that frequent observation of a word.
does, Azle good unless Meaning is _

rached to it (76), In other ,wordi, tt IC
good to make a word a part of a stu-
dent's speaking vocaliulary before Ox--:
peering him to learn it quickly. as a
sight word. Further, it has been Nand
that the more use a student makes of
a word and the more emotion-rousing
value the word has (mother, affec-
tion), the more readily it is learned as
a sight word (31). Of course, we can-
not give a clammy word emotion-
rousing value if it hasn't any, but those
words lacking in emotional meaning
can be used in student discussions until
they do have substantial meaning and

What Methods Should We Use ?
The literature on teaChing vocabu-

lary is peppered with the controversy
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over whether a direct approach to
word study is superior to a casual ae-
proPch. The direct approachis one m
which lists of words or sentences con-
taining words are studied deliberately
for the development of word power,
whereas the MOE or incidental ap-
proach involves the study of words, as
they happen to occur in material the
students are about to read or are cur-
rently leading. Both methods have
value, and probably neither should be
used to the exclusion of the other. The
casual learning of word meanings in-
creases vocabulary (40). But the direct
method has been found to be more
effective (6,7), and especially so with
pupils of low ability (37).

in direct teaching careful pronuncia-tion of the new word is important
(108). Preferably the teacher should
face the class so that the appearance of
the bps in forming the word will aid
the impression, Since a multisensory
impression of the word is more effec-
tive, k is desirable that the class repeat
the pronunciation of the word jis they
look at it on the blackboard, in some
cases even to trace it with two fingers
on the desk as they look at it (78). It
is probably better for the teacher to

DEVELOPING C

What Kith' of lob fl re
We Doing Nola

There is considerable dissatisfaction
(not confined to the Linked States)
with tl%!.. extent to which schools de-
velop reading comprehension. Test
evidence suggests that some schools do
not do enough to maintain or develop
certain types of reading skill (94).
This may be due to, the net that some
teachers teach reading for the main
idea for three weeks and then neglect

write the word in front of the students
and pronounce it again in syllables as
she writes it rather than to have it al-
ready written (2). Wide experiences
with the word (s8), including oral
activities using, the word (20), rein-
force the learning. Seeing the word in
many contexts improves recognition
(68).

Word form Analysis seems best
taught by the inductive method (Ito).
As students learn or relearn techniques
of word study, both of the form and
of the meaning, they need to be helped
to make systematic. attacks on new
words (88, 49). Sometimes a list of
things to observe about the meaning
of a word (its use in the sentence, the
meaning of its prefix, suffix, stem, or
compound parts) and about the form
of the word (does it have a recogniz-
able prefix, stem, suffix, compound
part; does it begin with a letter sound
that I know; does it-contain phono-
gram I know; where arc the syllabic
divisions) helps the student to go
through the inventory of techniques be
knows until he finds the methods that
work on a particular word. Such lists
breed confidence; I know things
that may work.

OMPREHENSION

it for thirty, or that some teachers
think they have taught it when they
teach one lesson, or that others think
they have taught it when they have
merely required it without explaining
bow to do tt, or that teachers actually
do not teach comprehension tech.-
niques at all.

Some investigations have shown
that, while we have apparently de-
veloped fact readers, we have failed
more or less to develop thoughtful
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readers. The higher thought prOCOSSeS, context, fOilOWing organization and
such as reading to make comparisons identifying antecedents and references
or to draw conclusions or to infer, to it, selecting the main thought, an-
are influenced by pre)udice (65) and meting questions explicitly answered
emotion (74), Students are incapable, in the ssage, answering questions
by and large, of divorcing their own answered in the passage but indifferent
feelings and preconceptions (15) from Wording, drawing Inferences, recogniz-
the content and intent of the article ing literary devices, identifying tone
read. Co)lege students have been and mood of the passage, arid -deter-
found to be weak in, sensing the mining the writer's purpose, intent, or
audio's intention, detecting.irony,,un7 viewpoint (29), Wishful thinking has
derstantlini difficult words, interpret- been that the elementary school can

ing allusions, and metaphor, and ap- teach these types once and for all, or
predating the influence of context on that the.English teacher on the see-
word meaning (15). ondary level can be responsible for the

While one research study (16) con- mastery of these types, but the res,earch

eludes that it is less rewarcli ng.to ask facts aro that these skills have different

intellectually challenging questions .of emphases in different fields (95) and
slow-learning students titan of bright need to be studied in each field (5) ar,
students of the same mental age, the the need arises (119), 'Furthermore,
distributions of achievement overlap although there are high correlations

so extensively, the number of students between students' performance on
involved is so small, and the matching these various types of comprehension,

of groups so limited that it would be the fact remains that students vary, in

unwise to generalize. It is probable that their mastery. of the 'different types
slow-tearning students can be dis- and profit by attention to those in
couraged into not using their heads which they are deficient. Therefore,

whcn they read, educated to read only we must test for the different types of

facts. Before passing final judgment it comprehension to find ant the kinds

would behoove; us to give every stu- students need, and then teach for those

dent material at his level of under- specific types.
standing and experience in attempts at
higher thought processes, and continue

What Materials Should We Use?

to ask thought-provoking questions of It has long been a cliche that, in
all students. They will all vote sonic- order to understand material well, stu-
day. A further criticism is that stu- dents must be given material at their

dents have not learned versatility level." That is to say, one cannot com-

reading. They tend to develop a habit pre,hend something which is written in

and read everything in that one way a strange vocabulary, in sentences too

(19). long for one's mind to encompass, in
a context that assumes experiences one

What Types of Comprehension has not had, and in a complexity of
Should We Teach? organization that requires a mentality

Davis identifies the following types beyond one's own. This has been, and
of comprehension: selecting appropri- still is, the main support for, differenti-
ate meaning for a word or phrase in awl reading materialthe use of dif-
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ferent books for different students
studying the same topic and comin3
together to share impressions. It has
long been known also that familiarity
with a subject and interest in k make
the reading easier. This last fact has
given encouragement to people who
feel that a student can read anything
successfully, no matter how hard, if he
is interested in k; but doubtless this is
an extreme interpretation which can
be believed only if we do no evaluate
the resulting comprehension thor-
oughly.

In choosing materials, we should
seek those of high interest value. In-
trinsically interesting material yields
better comprehension, better speed of
reading, and a fuller response to ques-
tions about the content (13). In those
instances which allow us no choice, we
probably must still depend upon our
ability to bewitch and inspire with our
own unaccountable enthusiasm,

What Methods iVill Prove
Productive?

Purposeful listening has a small but
significant effect upon reading skill.
Students who are read to after being
asked to listen for a main idea, for cer-
tain kinds of facts, or to decide out-
comes of a situation improve in those
kinds of thinking when they read
something of comparable difficulty
themselves (60). There is probably,
therefore, some virtue in having the
teacher or student read something
aloud if the audience has a specific'
comprehension task in mind and is
held responsible for it in subsequent
discussion.

Most of the teaching of j reading,
however, must involve reading; and,
as previously stated, we get what, we
work for (12). If we wish students to
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be able to comprehend graphs, we
must teach them how to read graphs
related to the Material they are study-
ing,, If the material is easy enough for
the student to comprehents, the graph
will be, too (62). If we wish students
to develop the habit of wide, free
reading, we shall encourage it; but we
shall not expect wide, free reading and
discussion of that reading to develop all
the types and depth of comprehen-
sion for which we are responsible (11).
I3elievers in wide, free reading and
belies as in intensive reading must meet
on a middle ground.

Literary appreciation: does not
emerge as a -by-product of increased
reading shill (86). If students are to

ilearn appreciation, it must be by direct
attention to facets of literary merit,

Vocabulary and comprehension are
iMprOVCCI to a certain extent by the
use of reading in a core program
(109). However, sloW learners do not
improve so much in such a progrant'as
might be hoped or expected. This fact
brings us again to, the need for direct
instruction to complement such a pro
gram, and to the-suspicion that it is the
kiw level of our ambition for the better
students rather than their ability to
grow entirely without direct instruction thai makes us think only the
slow /earners need it.

Because inadequate experience back-
ground is a handicap to comprehension
(14), the students can profit by dis-
cussion among themselves and with the
teacher before they attempt the read-
ing about ideas, characters, or situa-
tions quite strange to them.

Oral reading skill needs to be main-
tained on the high school level by
frequent use but .the passage to be
read should be prepared in advance
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and read to an audiencethat has a real
intellectual reason for listening (81).
Both oral and silent reading benefit by
being given a purpose in advance; To

DEVELOPING SPE

What Is the Nature of Speed
of 'Reading?

Speed in reading is made possible by
efficient left-to-right eye- movements,
few and short fixation pauses (91) and
efficient return sweep down to the
next these,-in turn; are made
possible by reading power (48), which
is composed of theskills-that have been
previously-- diseuSsed in this article,
Efficiency in reading 1SMore a _matter
of assimilating material after it gets to
the brain, than it is of sheet mechanics
(96).- It depends More upon vocabu-
lary, ideas, and meanings thaw_ upon
monocular or binocular vision, per-
ceptual span, or eye movement (53).
This is not to say that the Mechanics
of reading are not important but rather
to say that when we-concentrate on
the mechanics alone improve read-
ing speed we are asking the tail to wag
the dog.

A student reads material differing in
difficulty at different speeds because of
coniprehension problems (25). Re-
gressive eye movements over the line
of print occur, slowing the reading,
Nvlien thought is interrupted and the
student attempts to re-examine the line
for lost meaning (10). Different types
of subject-matter alter both compre-
hension and speed (58); a poem tends
to decrease the speed and challenge the
comprehension more than does an
article in the same vocabulary and on
the same topic.

Students need to learn to adapt their
speed of reading to the type of material

teach students to read for different
purposes we must set different pur-
posts with them at different times
(19).

ED OF READING _

and the Jisirpose for VAsich-_they_ ale
reading it (3), 13etter readers tend, to
adinst their .rate -a.ccordhig--- to' their
abtlity-to comprehend, whereas pobrer
readers read easy and difficult-material:
at 'the same rare %regardless of their
ptirpose`(1.7). It is true that eye

. =

ilKnis ate the physical :means wnereor
these_ adjtistments ire padei-=but,--er--'-
movement p,atterns in reading ateltio,re
charicteristk of the Individual possess
ing (WI: than they are of --ite-dif-
ficultY_ of material he ia reading:(69);',
For this reason it May beitnivise to at4...-
tempt to alter eye movements directly
(69).

1f/bat Kind of job Are
lye Doing Now?

The research 'literature is full pt.
studies showing- that groups of so;
dents, given instrlietion to speed their;
reading, gain in reading-speed. _GroUpS
are_ fotified M vanous mdustrics o 1;

that adults dIssatisiled, Nyith tl:iptr speed,' -.

either in reading on the_job of in read* .'
ing at leisure,_ may have instruction, A
recent survey font 'fourth gradeg
through adults out-of school shored
that the ability to skint was not -Well
learned. Wide differences in this Ail._
ity were found at each grade, level
(38). Apparently we could do a better
job of teaching our students when and
how to read faster.

1Vhat Are Artificial Methods of
Increasing Speed?

There has been a great debate for
many years over whether reading

t



eitIOUT rRACTICES IN TEACHING BRADINCI 25speed may be fostered as well byartificial methods as by natural meth-
ods, Artificial methods are those which
employ mechanical devices, such astachistoscopes, metronoscopes, flashmeters, films, or other types of ratecontrollers. Natural methods are thosewhich use books and other readingmaterial and encourage the students toincrease their speed through interest,knowled of speed techniques andsheer
The main concern of the "natural

method" enthusiasts seems to be that,when speed is developed artificially,comprehension is neglected. But theHarvard Reading Films, used withcomprehension checks, have producedimprovement in both rate and compre-hension (90). In other words, perhapsa student, reading as fast as he canwith his present comprehension andvocabulary, cannot improve his under-standing of a passage by reading itfaster; but a student who is readingmore slowly than he needs to or can,with his present comprehension andvocabulary, can read, faster and still
understand. There is such a thing asreading so slowly that connections be-tween ideas are lost. There is a ques-tion, however, of whether the greater

comprehension gained through em-phasis upon speed is really better un-derstanding or simply more groundcovered and thus comprehended,
Nelson has claimed that comprehen-sion improves with the use of the

metronoscope because the machineforces a reduction in regressive move-ments and length, of fixation (70).However, Cosper reported one of thefew studies to follow up stude»tstrained on a mechanical device. liefound after two years that A goodshare of speed gains was retained but

that comprehension gains disappeared(27). A system of underlining parts ofa passage to show which portionswould be stressed orally (oral peakstress), once reported to be helpful inincreasing comprehension, has beenunfavorably teported in the past year.Not only did it seem not helpful butexperts were unable to agree on theparts to be stressed (42).
Whatever the fate of comprchen.sion, favorable speed results have beenevident in many studies featuring amechanical approach to reading (4,72, 117, 103, 113, 18), Opponents ofthe artificial approach have beenequally numerous. Three investigators,two of them reviewing the entire re-search in this area, concluded thattraining in eye movements does notseem to aid eomprehension (91, 107,112). Others have expressed the opin-ion that there is 110 exceptional valuein the use of mechanical devices tocontrol eye movements during thereading process (44, 115),It is thoughtthat a large part of the improvement inspeed or comprehension is due tomotivation (44). The implication isthat if teachers have not broken thehandles off their motivators, theyshould be able to, achieve equally goodresults by a natural method.

What ilreNatural Methods of
increasing Speed?

It has been proved that a natural
approach to reading, eniphasizing com-prehension as well as speed, can resultin improvement in both speed and
comprehension (21). One investigator,using passages of non-technical prose,timing the students' reading one minutetwice a week and counting the wordsread, found rewarding this pointed at.
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tention to reading speed (3). Speed
training seems to be most effective,
however, when it is directed toward'
clearly defined jobs, requiring the stu-
dents to note the comprehension re-
quirements of the reading job and to
determine The speed warranted ,hy
them (32), In -A- short courie of
twentorieliours' duration, a very re-
cent investigation slowed that a book'
centered course is moreeffectivelban*
a machine-centered course lit increas-
ing speed, The mean difterence in
speed Between the tWo -groups WAS_
fifty words per Minnie, (104).-

Probably both the-artificial=and the
natural approaches to inereashig read'
ing speed have value (9, 60, )6)t but
three points need to be made clear; (1)

DEVELOPING TASTES

How Much Voluntary
Reading is bone?

As long as students keep reading,
there is hope that their tastesand app
preciations will improve. How much
do they read? At junior high school
ages there is an increase of free read-
ing followed by a decline in the senior
high school years (93). Adult reading
habits thereafter seem to follow the
patterns established before college is
reached. Family patterns, socio-eco-
nomic status, intelligence, and school
experiences are largely responsible for
the formation of these habits ($2). As
a 1c9r person in a student'S school ex-
perience, the teacher needs to be aware
of ways of helping a student to form
good habits and to make good choices
of his reading matter.

11/hat Do Students Read Voluntarily?
Students tend to be more interested

in contemporary and public figures in

S11 )0VRNAI,

It probably Is not necosarY_ to invert
in mechanical device& to *ream, read-
ing speed if we Offer students materials
In- vhich they can :develop' It, ,(2)
There is no evidence_ to Support the
practice of giving speed exercises solely
to the -gifted or -solely- to the' slew
learners. (3)- Trainitig On ineehanical
devices runs the danget
ing 'speed for speed's' sake, ever.
simplifies, In the students' minds Ike
really complex:job-,01-44justlng eed
to purpose -and Materkil, 404 redLices,
the amourit.of spent fil)Otutar
reading situatioain'which results
arc- broader; If mechanical_
used, they should lid, tiSed with
)erance. This has_noi been ,iypiCal, of ",
their history so far.

AND APPRECIATIONS

the sports and "entertainment World
than they are in the' past (6);
reading choices tend be linmatUre
,(28, 80, 24,.79)-, In newspaPet.
ing they prefer sports, camtcs,- "the

front pagel in inagatine.s tlieir`prefer.
once is the picture magazines
They read the lighter_ magazine On,
tent (79), vhichr requires sless than
their vocabulary development warrants
(1). While some comic .books appear .

to be of g9pd-'squality (61), many
popular cohno books and -strips give
pat interpretations of life and stereo-
types of society. -(97). Students appear
to be more concerned with such
themes as adventure, humor, and love
(99) than with the artistry or truth
of the writing: TWenty years ago an
investigator concluded that little in
students'. leisure book reading helped
to develop judgment, discrimination,
or criticism (26); In some schools
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little has been done to stimulate wide
reading or to improve its qbality (22).

What Procedtdra Are theftd?
- Students do not just happen upon
books on topics of interest to them';
they must be helped to find them (41).
Certainly it is even less probable that
they will happen upon well-written
books on those topics. We must take
class time to guide book selection.

Students' preferences should be
studied for the clues they give to better
book selection. Por instance, the fac-
tors of appeal in a favorite comic strip
should be sought in better reading
materials, so that the student may be
led from the reading of the comic
strip to the reading of the better mater-
ial (106), in addition, present adotes-
cent interests, such as contemporary
events (83), humor, or vocational
values (83), should lie satisfied with
books on these topics (45).

We must make honks easily acces-
sible if they are to he read (66, 56, 61,
71, 77). Furthermore, we must allow
ertle for reading these books in the
classroom ($6). Students of low men-
tality may prefer reading a whole
book, though small, to reading a short
article or story, because of the sense of
accomplishment it gives them (39).

Silent reading in the classroom
should ultimately be followed by dis-
cussion of what was read. Students ex-
perience therapy in discussing objec-
tively some of their own living prob.
lems as they are presented in books
(85). Misonderstandings of other cul-
tural groups can be rectified through
reading and discussion (92). At times,

a class may decide to pursue n topic
through a variety of reading materials,
Elements of propaganda, organization,
and style can be fo.atured especially
well in this way. Activities such AS

panel discussions, debates, and sharing
of parts read aloud for special purposes
give vitality to the reading program
and help teachers avoid the checking
techniques which so often detract from
the pleasnre of reading (77).

One of the old standbys in develop-
ing appreciation has been oral reading
by the teacher or a student of some
thing well expressed. Teachers who
have used this method-will be glad to
know that listening has a place in the
reading program. Listening to radio
drama students retain as much of a
story as they do by reading it them-
selves, (43), Participation in choral
reading of a selection all enjoy is an-
other helpful technique.

But certainly it should be remem-
bered that taste And appreciation re-
quire more than opportunity; they re-
quire direct teaching (86), Students
shown, required to find, and encour-
vet' to produce in their own writing
examples of good quality will graduate
from high school with a better under-
standing of literary quality than will
those who arc left to graze at will,
Students presented with a good and
poor passage and required to explain
the differences in quality will be more
sensitive to the merits oigood writing.
Students prodded to think about the
deeper meanings in a passage will be-
come dissatisfied with superficial writ-
ing.

GROUPING FOR INSTRUCTION
Administrators have attempted to school teacher by homogeneous group-

simplify the problems of the high ing, putting'students of a certain read-
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ins ability together in one class. This
practice is believed to ease the strain
of meeting great differences among
students. Parents, and student!, espe-
cially students of superior reading abil-
ity, have been favorable toward it
04). A drawback is that the practice
Fives the teacher a false sense of secur-
ity, for differences remain (84), POr
instance,- the teacher may have fewer
reader levels to consider, but may have
as great a variety of skills in need
of remediation or -'development, Of .
course, too; the better the teacher, the
greater the differences become; stu-
dents apparently alike in achievement
level at the beginning' of the term be-
come more and more disparate as the
course proceeds., Therefore, teachers
working under the homogeneoui
grouping system need to. appreciate
that no one-book, one-method ap-
proach isustified.

In every good reUding program some
of the activities should involve the
whole class, some a small group,__ and
some the individual (33, 46, 101). In
each case, individual needs are served
(47); for the individual may need to
share something with the whole class,
learn something with the help of
others in a group, or prove that he
knows something by doing it himself.

Grouping, itself, is a method of in-
dividualizing, not a way of escaping -
responsibility. Si; types of grouping
for reading instruction have been
identified (100: achievement group-
ing, in which a student reads with

others' material which is easy enough
for him to read but which contains
sonic challenge requiring' the help of ,
the teaclict; special needs grouping,- in
which students needing the same kind
of skill work on it together with the
teacher; team grouping, in which two =
or more students work on a skill to-
gether without the aid of the teicherf
tutorial grouping, in ;which one itu-;.,
(kilt who, knows 'a technique helps
others who do' not know it; research
grouping, in Which st udentl- orions
about the same 41(061140°n steklif
paler i In reference sources; ,and' in-

terest gro9461:- Whith ktodeiti-hAV--
ing the sainc_ preJtien0' in
recreational, reading: Sharo
achievement grouping the ttacher-tirti- _
vides. a systematic,, year160': instrue
tional program, reviewing and
important skills,

To determine tho iehleyement
groupings and :ritcitoials to 'be used,
teachers frequently' giVe, it test; It
important -than thelotal test score "not:-
be used as the measure of reading level,
partly liecatise tests do net :agree
reading level- (7,1), and paftlyheeinse t.
it is the difficulty leVel of -material suc-
cessfully, read that most concerns the -

teacher (64),-, Membership in such an
achievenient group is important , for
each student, even though some stu-
dents may spend leSs time with such a
group than others. Gifted "students
often have been neglected. in this re,
spot, With a- resultant achieVethent in
skill below their natural promise (100),

EVALUATING GROWTH IN READING SKILLS

Popular practice in evaluation has
not kept pace with the enlarging con-
cept of the complex of skills and ap-
preciations that reading is. Many

schools still measure the success of a
reading program with a test of gen-
eral vocabulary, something called com-
prehension (usually an over-simplifica-

,
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Lion of the total task), and something
called speed adding to this the num-
ber of books read by each student, the
width of his smile, and the foot-
candles of glint In his eye when read-
ing is mentioned. In fact, the erroneous
claims of the virtue of one method of
teaching reading over another may
well be, traced 111 part to the inade-
quacy of the evaluation instruments
used in the experiments.

To evaluate properly today, the
teacher needs to know what he starts
with and what he achieves in the end
(111, 23, 110). Evaluation must take
place at the beginning of a course,
should be informally engaged in dur-
ing the course (23), And should be
made again at the end: Its scope should
include such matters as breadth and
depth of vocabulary; breadth, level,
and depth of comprehension; study
skills (30); ability to analyze words in
and out of context; reactions to read-
ing; literary appreciation (50); reading
interests (82); reading habits in and

TEACHING READING

out of school; the adjustment of speed
to varied purposes and materials; and
self.evalualion the form of test-
analysli, record-keeping, and expres-
sions on the part of the student about
his own sense of progress (15, 118).

Some teachers are fearful of the
clerical impossibility of keeping track
of the skills of 200 high school stu-
dents; but if we remember that study
of the results of evaluation is learning
for the student who does it, and that
knowledge of his status in the various
skills is the best possible beginning for
an intelligent attack upon his own
needs, we shall recognize the fact that
evaluation is a necessary, worthy use
of class time.

The improvement of reading, is,
throughout, a matter of teamwork. It is
promoted best when it is In the hands
of educators well aware of the re-
search guideposts and cognizant of
the breadth and depth of their re-
sponsibility,
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WHAT DOES RESEARCH REVEAL

About Reading and the High School
Student?
John J. De Boer

WE KNOW today that reading is
not an isolated skill, but a com-

plex ability that is closely interrelated
with the general personal development
of the individual, Physical well-being,
emotion, thought, mood, experience,
rate of general maturation, and similar
factors are all involved in reading
growth. For this reason, no study of
the reading process is complete with-
out a close look at the characteristics
and needs of the learner himself.

Winnowing from the now vast pro-
fessional literature about the adolescent
and his reading those generalizations
which have general acceptance is no
easy task. Much of the research is in-
conclusive; some of it is contradictory.
This article undertakes to report a
number of facts and interpretations
about young people which may throw
some light on the difficult task of help-
ing thein to read better.

THE CONCERNS OF HIGH SCHOOL YOUTH

There have been numerous listings
of needs, characteristics, "develop-
mental tasks," and concerns of adoles-
cents. Among those commonly de-
scribed are the following:

Physical Development

The chief task of the adolescent, of
course, is to grow into adulthood. Part
of this task is performed with the
benevolent cooperation of nature itself.

The boy or girl who enters into the
period of puberty and sexual maturity
has little to do with the changes that
occur in his or her muscular, skeletal,
glandular, and physiological makeup.
But the individual's attitude toward
these changes may make a great deal
of difference in his social behavior and
general outlook. Especially adolescent
boys arc much concerned about being
"normal" in physical dexterity. For
example:
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"Among adults it is often difficult
to realize what it means to an adoles-
cent when through illness, late devel-
opment, or other. factors, he is unable
to play a usual part in the physical
activities of his tellows. Such a boy
may turn his interest to other goals.
It is a critical question whether, in so
doing, he will lose contact with, his

classmates, or, on the other hand, will
find a socially adequate use of such
favorable traits as he may possess.
When it becomes feasiblo for the
teacher to provide guidance in such
situations, the adolescent appraisal of
physicalprowess need not be accepted

ias an nevitably sound scheme of
values . ." (24)

Personal Appearance
Many youth of high school age have

anxiety about their physical appear-
ance, Poor complexion worries many
adolescents, both boys and girls. Being
"unattractive," too fat, too thin, too
tall or short worried seventeen percent
of respondents hi ot)e study (8). In
another study t11) the responding
male vouth e.., tressed concern about
compfexion, lack beard or heavy
beard, scars, irrei AI teeth, protrud-
ing or receding chin, large or protrud-
ing cars, and even freckles! Female
respondents named sitnilar sources of
anxiety', although none seem to have
been disturbed by the beard problem.

Being Accepted and Loved by
Parents and Peers

Tryon puts it this way: "The peer
group, whether it is a neighborhood
play group, a social clique, or a de-
linquent gang, offers the child or
adolescent greater continuity in terms
of time, and more understanding than
he finds in adult-directed groups . .

Next to the family in childhood, and
probably equally with the family dur-
ing adolescence, the peer group pro-
vides satisfactions to the bask urges
for security in the warmth of friend-
ship and the sense of adequacy that
come from belonging. " Thus also
the security of the home and the love
and guidance of parents remain lin-
portant, even white the youth strives
to gain emotional independence from
his parents,

Having Confidence in 1-limielf and
His Own Abilities

Many factors operate to promote
feelings of insecurity among young
people. The imminence of military
servize, conflicts between cultural
standards of the older and younger
generation, conflicts between ethnic
and racial groups, fear of not being
accepted by the peer group, anxiety
about vocation, and the contradictions
in social examples and ideals make
many an adolescent wonder whether
hc can measure up to the expectations
of those to whom he looks for ap-
proval

Assunting an Acceptable Sex Role
Since adolescence marks the begin-

ning of strong sex interests, it is a
period of stress and often of perplexity
because of the young person's normal
sex desires and the restrictions placed
upon him by the moral standards of
the adult society. The new problem
calls for a kind of intelligence, ludg-
mein, and quality of character never
before required in the child's expc-

'Caroline M. Tryon, "The Adolescent Peer
Culture." Adolescence. 43rd Yearbook of the
National Society for the Study of Education
(Chicago: The University of Chicago Press.
1944). p. 236.
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rienie. Moreover, he is called upon to
enter into socially approVed roles for
boys and girls which, whether justified
or not, are essential to happy accom-
modation to our culture (17).

Developitig an Acceptable Set of
Values, a Faith for Living

Young people arc concerned, not
only about how they will niakc a liv-
ing, but also how they will make a life.
Underneath the surface frivolity of
adolescent youth, there is usually a
strong desire to come to terms with
the realities of life and to find a path
to direct their ways. They want to
know what things are of most worth,
what the feelings about human be-
ings should be, what constitutes real
success, and how they can best bend
their efforts toward the achievement
of their cherished goals.

In this connection it is interesting to
note the revival of an old-fashioned
idea that has been given scientific re-
spectability in an important new vol-
ume by Daniel Prescott (25), This
student of child development rehabili-
tates a word long shunned by psy-
chologiststhe word love." With his
permission we quote a tart of his dis-

children 'and youth:
"Some seven years ago I was quite

cession of love in the evelopment of

bothered by the fact that the term
'love' occurred so infrequently in
psychological writings dealing with
human motivation., Scientists seemed
to have a deep distrust of the term.
This led me to read extensively in
psychiatric literature in the attempt to
discover whether love is a genuine
human reality or only a romantic con-
struct within our culture, for cultures
do exist in which love is not practiced.
My search was very rewarding and
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led not only to the conclusion that
love is a genuine human reality but
also to the conviction that it plays a
most important role in human develop-
ment. Very cogent affirmations of the
nature of human lovP appear in the
writings of Harry Stack Sullivan and
Erich Fromm.

Perhaps it will be worth the space
here to include a brief summary of
my conclusions regarding the nature
of love so that teachers may know
what to look for in relationihips be-
tween parents and children, Valid love
seems to include the (ollowing com-
ponents,

1. Love involver more or less em-
pathy with the loved one A person who
loves actually enters into the feditIgS of
and shares intimately the experiences of
the loved one and the effects of these
experiences upon the loved one.

2. One who loves is deeply concerned
for the welfare, happiness, and develop .
merit of the beloved. This concern, is so
deep as to become one of the major
organizing values in the personality or
sell-structure of the loving person.
Harry Stack Sullivan wrote, 'When the
satisfaction or the .security of another
person becomes as significant to one as
is one's own security, then the state of
love exists."

). One who loves finds' plearure in
making his resource, available to the

_loved one, to be used by the other to
enhance his welfare, happiness, and de.
velopment. . Strength, time, money,
thought, indeed all resources-are prof-
fered happily to the loved one for his
use. A loving person is not merely con-
cerned about the beloved's welfare and
development, he does something about it.

4. Of course the loving person seeks
a maximum of participation in the activi-
ties that contribute to the welfare, Kapp; -
am,- and development of the beloved.
But he also accepts fully the uniqueness
and bidividuality of the beloVed and, to
the degree implied by the beloved's
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maturity level, accords to the latter full
freedom to experience) to act) and to be-
tone what he desires to become. A loy
irig person has a nonpossessive respect

for the selfhood of the loved ()tie,"
By permission from ii, A. Prescott, The
Child in the Eduative Process (New
Yorks McGraw- Hill), pp. 357.358,

INDIVIDUAL DIFFERENCES

The foregoing discussion undertook
to describe some of the common con-
cerns of high school youth. But the
differences among the youth are per-
haps as important as the characteris
tics which are common among them.
The young people differ widely in
their height, weight, color of hair and
eyes, temperament, background of ex-
perience, intelligence, socio-economic
status, and in every other identifiable
characteristic. They differ especially
in their reading interests and abilities.

Differences in Reading Ability
All teachers are aware that their

pupils differ widely in reading. Ability,
but few are familiar with the astonish-
ing range of the differences. Most pu-
pils in American high schools are
grouped roughly accordingto chrono-
logical age. In the typical eighth grade
English elass, therefore, we are likely
to find a range of eight or more grades
in reading ability. Thus in one, study
(21) it was reported that among more
than 50,000 eighth grade pupils only
fourteen percent had eighth grade
reading ability. Eight percent had less
than fifth grade reading ability, and
almost seven percent had twelfth
glade reading ability. The rest were
distributed between these two ex-
tremes. The sample is so large that it
is reasonable to assume that these dif-
ferences are typical of high school stu-
dents generally.

Other studies yield similar results.
In a St. Louis study only slightly more
than fourteen percent scored at the

eighth grade level, while thirty-seven
percent scored above,- and forty-eight
percent scored.below,the eighth grade
level, Of 4;236 eighth-grade graduates,
eighty-six Scored_ below the; fourth
grade level, and ninety-nine scored at
the thirteenth grade level'o(_'abeve,
JuSt about as many of 'these, sttldepts°
scored at the ninth grade level as the

..eighth, and far more of them scored at
the seventh 'grade leVel thin;at the
eighth (20). Apparently,. , knowing
that a, pupil is in the eighth grade, or
a graduate of the -eighth 'grade, OW
no_clue to his reading

Ernest Horn reports n _extensive
, Sitidy of the reading eciMprehension'':
of 6,000 sixth, seventh, and eighth::
grade children in a variety of Oho! ---:

-:system's? He found that the-leWest
score in grade eight was as low as any
in grade six. The range 'of ability' in
grade seven was eleven :times 'the rlift.
erence between the medians of grades

six and seven. The difference between
the best and poorest pupil in the mid-
.dle half of grade seven is nearly three
times as great as the difference be-
tween the medians of grades six._and
seven.

That the range of abilities is equally
wide in various sections of the country
is illustrated in another study' Situp-

"Current Issues Relating to Reading in the
Various Curriculum Fields," Recent Trends in
Reading, Supplementary Educational Mono-
graph is7o. 49 (Chicago; The University of Chi-
cago Press. 1934).

'Ray. H. Simpson, improving Teaching.
Learning (New York: Longman,
Green and Company, 1953), p.
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son compared the spread of reading
ability among 36' tenth graders in a
large midwestern city and of 380

-- tenth graders in a. Southeastern city.
The grade distributions for both
groups resembled those in the other
investigations.

The range of differences in reading
ability represents only one aspect of
the problem. Students who score at
the same grade level vary widely inthe nature of their difficulties and
needs (23).

The existence of such a wide range
of reading ability is not to be deplored.
Even many experienced teachers often
feel that the wide differences are un-usual, and try very had to bring the
very retarded pupils "up to the norm"
or to the appropriate grade level. Oh-
Viously if they succeeded in this en-
deavor- the class average itself would
rise, and the range of the class would
be greater than ever. The"- purpose
should not be to bring the most re-
tarded "up to the 'norm," but to help
every. Child to read up- to his full
capacity. Individtiat:difference$ are in-:
creased, not diminished, by good
teaching.

_

There is no -way of escaping the
fact of individual: differences in our
classes (and,' consequently, the, need

instruction indiVilialOre iaces ;;We 0.6
``Of :constpt. Ma ,y

011(10iiieii* best
In aSsficiatii>ji-*41hei`wage' *0,If-Ye Sprat! -cbf
ability be :vert

_0506,;,k4t
Re of C ,C1

we must be concerned about the social
experiences of the children. The con-clusions are inescapable: (1) our
groups must be socially compatible,and they must be reasonably liomo-
geneous try physical maturity and .gen-
eral development; and (2) we must
provide for individual instruction, per-
mitting each child to master the needed
skills at his own rate.
Sex Differences

Girls are generally superior to boys
in reading ability, especially at the
elementary school level.. While boys
tend to excel in such subjects as
science, arithmetic, and history, girls
are more proflcient in all kinds of
verbalistic activity. Apparently these
differences are not attributable to any
differences in the intelligence of boys
and girls, but (1) to the slower ma-
turation of the boys, and (2) to the
cultural influences which assign diverse
roles to boys and girls. Certainly the
number of boys in remedial reading
groups and clinics far exceeds that of
iris, often by a ratio of ten to one.
toreoyer, larger numbers of boys

than'girls of the_ same 'chronological
age appear to be unready- for begin-
ning instruction in reading...
Sociej-ecornOik and Cultural
pirfferences

Well the child succeedsz- in
ream oeperAdi Itc. large- measure e-on
What: he- brings' to the Printedpis itotudes-towurocpliii- books,

'arid seh "his stock o &Oar*.
fur-1 - impressions; Ns_ rkrie, o- oflarg, ti his ai'it#14106(1ptc ts--ilie§e-inA'WOh

h
-4fifttittiS diet

(6. Wrateit: d 1$01.
c are

tog. Arid

_
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For example, the part of town in
which a child lives will affect his
standing in the community, the way in
which others think of him, and the
way he thinks of himself. If he comes
from the district on the "other side
of the tracks," he will not only lack
many of the images and concepts he
encounters in his reading,'hut he may
lack :Ilse the self-confidence and the
motivation which are needed for suc-
cessful reading and which the child
from the'"Gold Coast" is more likely
to possess. The child of first or second
generation immigrants, often the butt
of cruel nicknames, may feel inferior
academically to his age mates of native
stock. Especially if he comes from a
bilingual home, he is likely to be at
a disadvantage, since the average per-
formance of 'children is

cent of the families earning $5,000 or
more per year. The fact that even in
a fairly (ionioi,eneous wealthy com-
munity the children of the business
executives sit side by side with the
children of' the family_ servants is a
tribute to the democratizing influence
of the public school; but it also foe-
sents an instructional problem of the
first magnitude.

Low soda!, economic, and cultural
status interferes with all school le-arn.-_
ing,, but especially with learning to-_
read.'_Unfavorable conditions-at home
haVe beeri shown to be a-major faCrov
in many cases-of reading retardatiOk:
(27). It is of the utmost inipoti4n-c-oj--:-

therefore, that the school attempt'
supply the favorable- conditions of
whtclt children are depriVed
These conditions include of aliumlinC4'--_"

lower than that of monolingual ehil- of gook attraetive' books,- SuitablO'=-

dren. (Please note the word average, physical Saroilndin gS. time and- en.

since also in this respect children differ couragetnent teak- and,

widely.) phere of acceptance, Ocurity,_'. and

Family income, too, plays a' large affection,' _-
part in the child's attitudes towatd his That the school can succeed hi over-

peers, not only as result of the corning the effects of unfavOr40
amount of money he has to spend, liut:social,; economic, and cultural- (ondi-
also as a result of the social standing; dons in the teaching of reading

of his parents. In atypical school the been repeatedly deinonstrated.-1-16W-

differences in family income are very ever, superior' ediicatlen41 sti10.50.141,1-

great. For_example, in Illinois, accord- ship,_ imagination, aclCquate'Jacirliti0;

log to the 1950 census,, the median and skilful teaching- are required;ItO

family income was $3,267,-with nine- cope With the readiq, preWenii
teen percent of the families earning ,cluidren- who live under- these-concli=

less than $2,000 per year, and MI. per- dons,-

WISING INTERESTS'
aelvo. They are tife'_ prOduct- of Inar*,

interrelated' factorsinteiligenc44en--
era! maturity, 4mebackgfOn4i geo,
graphical;- location,-.)cast enwitti-to,
cultural oppOronitio. Thefe-:Inte,rejo-

_ 7,

vary kW, diversity, anlinteMity,

The interests of_ young people are
as varied as the young -people them:

'The section on reading interests is 1144teti

in pan from- the author's -*nick n_ n Reading jn
Actioh (Nang= t4rtick, edit6r.) -Conference
Proceedings- or the International Reading 'M.
sOciation, 15 7.
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Happily, they can be kindled, sus- gotten and new ones take their.. place.-tained, enriched, redirected, and Thus Charters found very fevii titles"heightened through skilful guidance, that continued, at the head of the listThe interests of young people are of best-liked 'boas for boys over a-A characterized by change as well as period of thirty years. Only three stir--ringe.,They change from one gener vived throughout the period Torn460 to the next, and of course they Sawyer, Hitokkherry Firm, and Treat-constantly change within individuals. me island. More, of course, have surNot only increasing maturity and vived as favorites with many childrenexperience, but external events and and youth. Robinson Crittoe, t.ittle. social change affect profoundly the Women, The Five ,Little Peppers,interests of youth. Who knows what Alice in Wonderland, Heidi, Hanscombination of factors caused the pro- Brinker, Uncle l'otu's; Cabin, and Thegression from the Charleston to bebop Cali of tho Wild are :examples: Butand rock 'n' roll? The causes may lie just as it is right for our impressionideep in the fears and uncertainties of of reality to keep fading as new onesour time.

constantly make their impact itpon us,Obviously the subject matter that so the books, the chief conveyors ofengages the interest of young people these impressions, are properly andwill reflect the changing aspects of promptly replaced and forgotten.the passing scene. Aviation and space Only those with universal themes thattravel may have their basid appeal in transcend specific events or periodsyouth's immemorial love for adven- survive.
ture, but the specific' forms of these In all this diversity we do, however,interests are derived (torn inventions find traces of unity. Despite the wide-of_ the test half-Century, If girls are range of individual interests and. theturning today to stories of careers for changes that occur outside and insidewomen and read less about domestic the reader, certain general statementsscenesi it is because women have en- can be made safely. A- great body oftered into-industry, business, and the research on children's interests hasprofessions on a scale not known be- been accumulating' 'OVer -the years.fore in 'Western culture. if junior high While_Sorite of-the-findings are incori,Wool girls wear lipstick earlier than elusive Of contradictory, certain majorever 'befOleii it may be 'becatise they canclusioni nay', be draWn from theup late -enough -'to ponder the Rev- nutnorouS'studies: IhuS,at the junioron conefeials,- Surely -,the- interests ,h:sehOol le ihe thentei of adVen,rititrar'iri large part -learned Itire

interests.'
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pursuit, conflict, triumph, surprise.
They like the David-andGollath type
of story, the real life or fictional hero
in either the Edison or Daniel Boone
category. Often they enjoy stories of
sports and science. Many come to love
Stevenson, Dickens, Dumas, Mark
Twain. Girls, on the other hand, read
stories of home and school life, roman-
tic love, careers for women, mystery
stories, and sentimental fiction. Girls
are more likely to read boys' books
than boys are to read girls' books.

Curiously, the factors of intelligence
and socio-economic status do not
markedly affect young people's inter-
ests. Bright and slow-learning pupils
tend to like the same kinds of books,
movies, and radio and television pro-
grains. Of course, the age at which
they acquire the various interests will
vary, and the quantity of reading is
greater in the case of the brighter
pupil. The reading of comic strips and
comic books is very much the same
among pupils of varying levels of in-
telligence. Moreover, the choices of
adolescents among the various media
are similar in the various socio-eco-
nomic classes, Many investigators com-
ment upon the pair quality of the
selections made by many youths. Fic-
tion predominates over non-fiction in
the voluntary reading of junior high
school students. And, contrary to
common opinion, the amount of vol-
untary reading is approximately as
great among boys as among girls. The
interest patterns of young people in
reading are strictly individual, the
product of hereditary, maturational
and environmental factors, all inter-
related and interactive.

Perhaps the most significant of the
findings relating to young people's
interests is the fact that voluntary

reading reaches its peak at about age
12 and tends to decline during the
senior high school years. It is comfort-
ing to know that with this decline
appears also a sharp lessening of inter-
est in the so-called comic books.

It should be noted also that the
particular medium of communication
does not essentially affect the nature
of young people's interests. Theappeal
of the content, rather than the specific
medium of communication, is the de-
termining factor in young people's
interests.

Nevertheless, we cannot 'overlook ,
the revolutionary effect of television'
upon the_lives of children and youth::
Paul Witty's annual suiveys of the,
TV viewing habits -;of the young are -,
startling and fraught withSignificafick,
for the teacher. if it was thought is
earlier years that TV _viewing would
decline after the novelty hid warn` off,
we now know that this has not been
the case. For example, in 1950 Witty
found that children devoted -twenty-
one houri per week to television view-s
ing. In 1956 it was still twenty-one
hours. Fortunately TV viewing falls
off during the high school years, and
we may reasonably assume that the
decline begins in the junior high
school.

Much discussion has centered about
the question of the effect of television
on the reading habits of young people.
The reports have been contradictory,
Some librarians think there has been
a decline in -the amount of young
people's reading. Others report that ---
reading among children and youth has
reached record heights. Here again we
must deal with the fact.of individual
differences: Certainly some boys and
girls arc reading less' because of the
hypnotic charms of the TV screen.
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Others, however, have been intro-
duced to new worlds of knowledge
and imagination, and are now reading
more, Witty's latest study suggests
that nearly half of the children read
more than before the era of TV. Soon
a comparison will not be possible be-
cause TV will have been an accepted
part of children's lives since their
earliest memories. It is hard to know

whether one should pity or envy them.
A good general characterization of

young people's interests in reading has,
been given by Ile,rryi "In this adoles-
cent period, reading-interests hie 'broad.
Students are beginning to -Wonder
What it feelslike to give one's life to
religion, to be poVerty,:stricken, to by
corrupt in pelitics'; to die, to give birth,
and to fight lions in Africa" (4).

INTERRELATIONSHIPS _BETWEEN READING -AND
OTHER FACTORS

Reading and Intelligence

As most teachers know, there is a
high correlation between reading abil-
ity and intelligence as measured by
existing tests, 'While it is true that
many students of average and above-
average intelligence do not read well,
and many more fail to read up to their
capacities, in general the brighter stu-
dents are the better readers (Trader,
p. 65). The correlations range be-
tween .40 and .60. Since most intelli-
gence tests involve reading tasks or at
least linguistic ability, such high cor-

, relations are to be expected. Some evi-
dence suggests that the correlation be-
tween intelligence and reading rate is
low -(3).

Reading and &Illations
,

close relationship exists between
read* fig 04 P000n4ljty Probleths (42).
It -hot ether rpthtufal;ty.-

problems cause reading- difficulties or
whether the reverse is trim. Some in-
vestigators stress the crucial role of
personality and emotion in reading re-
tardation. Certainly it is true that
family relationships play a major part
in many eases of reading -difficulty
(Robinson). It is probable that there
is frequently an interactive relation be,
tween the MO' factors (43).

Other facters' such .as physical de-
velopment,- diseases, sensory acuity;
socio-economic status,
and experience background have been
studied in relation to the reading prob-
lem, A summary of the research on all-
of these would _carry tv.beyond the
purpose and scope of 61401k:tit*,
it leas been Out- purpose _ merely to
deserihe SO-me-of-4e *paler findings of _

resoicb wOrkeis `felati&-to the Char.;
apterlities-OrthY'siUdent
the t-eConiiiry kfib61.-
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WHAT DOES RESEARCH REVEAL

About Materials for Teaching
Reading?

Helen Hanlon

IN THE SCHOOL curriculum reading
receives major emphasis: in the pub-

lic press the teaching of reading re-
ceives attention, Much of this emphasis
in the curriculum is. good, justified;
much of the publicity in the Press is
misleading. The pressure in the early
years for the child, every child, to
learn to read, whatever his' level. of
development, has many drawbacks
for the child, for the eurriculum, for
the teacher. Pictures of the reading
program so often presented to the pub-
lic arc frequently Inaccurate, pur-
posely or inadvertently. Part of the
responsibility for the inaccuracy is
directly traced to the school which
does not always use the perfect, and
ready-made, communication line be-
tween home and school. When the
children understand, from earliest
school days on through high school,
what they are learning and the re-
lationships of their !earnings, when
"thiy arc encouraged to take parents
into the school situations, then the
school program will have fewer criti-
cisms. There will be fewer generaliza-
tions made from too few cases. The
greater understanding by the public
of the school's purposes may enable
the school to make greater progress in
gearing its program to the whole pop-

ulation. For schools often know bettei
than they do, being stymied by ad-
verse comments when they seek to re-
evaluate or retool their programs.'All
of us can cite examples of how much
has had to be done to sell fnew:plan'
to a School community. Even programs_
of reading readiness, or. groupings for,
better classroom instruction, or special, -

classes for taking' care of the gifted or
the these have had to
be appr6ached

Teachers at the various levels of the -
schools need to be part of the better
communication systern, also, so that
they wilt know, from their pupils and
from their personal observation of the
work of each other, what the' steps
have been in readying a child for read-,
ing, in helping him to acquire grade
by grade the complicated skills of
reading, so that he can use these skips
as needed in many situations now, and
so th,lit he can advance to the rigors of
his reading-- needs in later Study and
work.

The foregoing is by way of saying
that schools need publicity for, anoi
understanding of, the excellent work
that is being done in teaching reading.
The fact that teachers in the secondary
schools seek suggestions on methods
and materials for dealing with reading

46
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in their classes does not imply that all
children are poor ir. the skill. Rather
it means that teitchers are caring or
the individual child 'With all resources
at hand, and that they are alert for
further help: :Secondary "schools are
_recognizing that spbcialized skills in
reading at -needed, in each clasS of
every subject area

Theprogram -of reading in second-
ary schools seeks- to provide a wide
range of servicesfrom helping the
retarded reader to reach better con-,
trol of reading skills, through special
groups within a classroom, or in reme-
dial classes, to helping the more able
pupils to greater skill and maturity in
their literature classes or in such
courses as Great Books, as well as in
classes stressing reading efficiency at
a high level, The depth reading done
by pupils in the special literature
classes provides a Method to be used

in serious reading, in study, and in
problem solving.

For all these purposes, research says
that we must provide a wide of
interesting reading' matoxialo; at all
grade levels, and with purposeful ae.=

-order to give -the
'satisfactorY experiences in ,which skills
in 'reading are developed, Maintained
and 'imptoyed. The -folloWilig- Oases
mention a number of such Materials;
In a field in which there are as many
programs of reading as there ate peo-
ple carrying them on it is foolhardy
to attempt an inventory of material&
Inevitably, some of the favorite mate-
rials with which some teacher has had
special success will be omitted, so the
writer has listed only books, work.
beaks, pamphlets, and equipment
which she has used or with which she
is personally familiar. Limitations = in

the listing are hereby acknowledged.

MANUALS AND TEXTBOOKS

In groups within a class, or in entire by- Elizabeth Simpson, each book of -,

classes devoted to building skills in _which contains articles stories of
reading, workbooks have been used, similar reading level,_ comprehen:,

The several Manuals of skin:4044o,- so=ithat thre.:is heavy
`1,0:011,41: the Meaning' (1) develOp,, practice-given at a level, froth
- phases -of- reading' Comprehensiol, and sixth= grade Is
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plan of reading instruction to be set
up for him is done hi the new Reading
Skills by Wood and Barrows (8), in
which the first chapters are addressed
to the pupil in order that he can under-
stand the source of his problem, and
then find satisfaction in helping him-
self to find solutions as he follows the
program of purposeful exercises and
activities presented.

Literature textbooks are now mak-
ing. provision for the levels of readers
by including selections covering a wide
range, in such books as Exploring Life
and Ourselves and Others in the Holt
series called Our Reading Heritage
(9) and the new two-track program
for the Adventures in Literature series
by I Iarcourt (10) in which two texts
in the same field present the literature

on two reading levels. In early grades
the Lyons and Carnahan readers (11)
are using two books with the same
reading material but different vocabu-
lary and sentence length for two read-
ing levels in a class. Taking cues from
the acknowledged usefulness of the
teacher's guide provided with readers
in elementary schools, all of the pub-
lishers have been providing excellent
helps in thrsvay of guides and testing
manuals for use with literature books
for upper wades and high school. For
exam le, with Adventure Bound (12)

journeysourneys into America (12) are
two such valuable manuals, a "Teach-
ers Guide and Key" and "Reading
Practice and Review Tests," which
are typical of the effort now being
made to give teaching aids,

OTHER MATERIALS

Adaptations of novels have been
popular in recent years for use with
slower readers at secondary school
level. Some of these are "classics":
lane Eyre (13) , Around the World in
Eighty Days (14), The Prince and the
Pauper (15), The Black Arrow (16),
Treasure island (17), Lorna Doane
(18). In the same category of high
interest and low reading level are the
easy historical biographies published
by 'Wheeler: fluffaio Bill (19), Chief
Black Hawk (20), Davy Crockett
(21), Kit Carson (22) are a few titles
in this American Adventure series.
These books and the series called
Childhood of Famous Americans pub-
fished by Bobbs-Merrill (23) are for
the middle grades of the elementary
school but they have been of great
value to the slow readers in junior
high school because of their attractive-

ness as well as their level of reading.
Also popular are Desert Treasure (24)
and The Adventures of Canolles (25)
by Helen Heffernan, both of which
are of high interest level. Probably no
books have taken classes so by storm
as the Teen-Age Tales (26) which
present short stories of great appeal to
teen-age readers. In both junior and
senior high schools the Let's Read,
Books 1, II, 111, 187 (27), have been
very successful in developing various
skills in reading.

Magazines designed for school use
have provided many classes with some
good reading on current affairs at the
children's level as well as with the im-
petus for good speaking and writing
activities: Junior Scholastic (28) for
upper elementary and junior high
school; Senior Scholastic (29) for jun-
kir and senior high school; Rretd (30)
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for junior high school; and the special
student's edition of The Reader's Di.!
gest (31), which contains an insert
with exercises in rate, comprehension,
and vocabulary.

Using the format and short stories
of the Reader's Digest is the Reading
Skill Builder set (32) which has been
used successfully in both junior and
senior high school. Asa continuation
at a higher level, and for widening the
reading experiences of young people,
some schools use the readers called
Secrets of Successful Living (31) with
its selections adapted from The Read,-
er's Digest.

Sets of individual titles on themes
or areas of interest, carefully selected
as easy reading, are very useful with
older boys and girls of both junior and
senior high school. There are many
helps available in choosing such books.
A few are listed here: Appendix B in
Harris' How to Increase Reading
Ability (33) and Good Books for
Poor Readers (34) by George Spache;
the reading lists published by the Na-
tional Council of Teachers of English;
Your Reading (35) and Books for
You (36); anti a delightful volume by
Phyllis Fenner, The Proof of the
ding: What Children Read (37). The
great usefulness of sets or kits of books
on a theme has been demonstrated in
many ''clasSroomi.- who: the themes'
are vital; and the bpoks,selected are of
many readin le klptiSSible." to
provide ad quately for -the' various
reading -:abilitkilepre:sen'ted- In the
Mass. Last ijet of roilig teSsdns,
frOM - third lira nVelftli khd e
level, 14,e4eiel d Meat Riots.

is called -the'rg

10141'
lessons, startai -3 l is-to ityg
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testsall in excellent form for individ-
ualized lessons. The range of use made
of the SRA Reading Laboratery is
widefrom remedial lessons with a
few children and a teacher, to a whole
class in remedial instruction, to a regu
lar class in which the children use the
kit to develop, on an individual basis,
their reading skills.

The number of mechanical devices
used in Detroit schools is limited. For
training in advanced reading skills in
upper grades of the high school, the
PDL, Reading Program (39) has given
sonic good results. [Cis an improve-
ment prograni which includes reading
exercise booklets, reading matter on
filmstrips to be used in the projector
called the Perceptoscope, with prac-
tice, evaluating, and recording mate-
rials. For increasing eye span acid ;,peed
of perception the Keystone Tachisto-
scope (40) projector is used at many
grade levels. The Controlled Reader
(41) uses filmstrips in an adapted pro-
jector to increase speed of reading,
elementary through high school, and
follows a definite plan of progression,
grade by grade.

The variety of purposes of the high
school program may be illustrated in
the folloWing descriptions of two pro-
grams of reading in the same high
school:*

the 'Preat pOoks course consists:: of
close analitleol &ng of the seloctiortt

With the OrpOie of (liktitilnif to
cla§s iht mpaOliigt of

rei4itiii yt;e11-. ti giritomf-e
of the aakiti Of' tht dOitsi: own

frblifihVYdairts ati'd'are asked
to tiff' To- -or 'a nitysis, of
preV10*Atiglitritadltie,',-,1111.1-

= stresses the-- lett Wei's' of the i64ter

trof-s. fioi;is-ntifoit
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the significance of these ideas to the
reader. Each day, the teatin e serves as
the discussion leader who seeks through
pertinent questiens to draw from the
students an oral analysis of She previous
night's reading, In the "give and take"
of discussion, the students learn from
each other, Aside from the daily papers
and discussions, the students are given
examinations and are asked to write
longer papers when certain readings have
been completed. Outside retelingt are
reported orally, and Individually, by the.
students. (After reading and discussing
the assigned Platonic dialogues, six stu-
dents presented a panel discussion
Plato's Republic)

The class called Accelerated Reading
lasts six weeks. The sessions are con-
ducted by the teacher who describes
technique and directs practice exercises
and practice periods'. A sample lesson is
the one_on how to read for main ideas.
The first day the instructor defines this
skill and discusses Its Importance in read-
ing. Students then try their -skill on a
diagnostic exercise to determine their -

weakn-esses, if eny, in grasping main
Ideas. (Their concepts may be too nar-
row or too broad _or unrelated.) Thtn
the inlaid-Idea- skill Is- discussed-at some
length with the class, The second day
students practice recognizing the main
idea of a paragraph, a chapter, a book.
The third day students practice recalling

and stating' main Ideas for theruseives,
avoiding the, pitfalls described on the
first day. The main idea formula Is given.
The fourth, day the concept of the
author's placement of main ideas in writ-
ing is discuss(,d. Then students analyze
writing for patterns of thought. This is
just one of the comprehension skills that
is taught during the course, Other skills
are taught and tested daily 'and
taneously. As students start the course,
they are tested In speed, comprehension,
main idea concepts,- detail memory, .

ability to draw inferences, and vocabu.
lary. They are retested periodically dur-
ing thi course and et, the end 'orthe
'course t6 determine their progress,' Each
student keeps his ?own progress ,record
daily. No horneviork is gtvcn othfr than--
practice the sludent.wis todo-pn his -

own,, reading niatrdit Cron)
Reader's' Diget;;-: tiarpe_r's ansl
is used as well'as material selected trout'

- college tekts' end: exercises:, W:hich- the
instructor Mai,- =Ina eternally, -students
gain on an average-abo-qt.10%-in
prehension. and double'''their speed 'of'
reading- in six weeks',training.

We-need the great variety df read-`
ing materials, --We are them -

available at every levetand_ from many-
squrces, for our use in the rich pro-
gram being developed in our
ary schools.
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